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Trading Places 
A formal exchange between Australian and Canadian teacher-librarians 

By Rhonda Bracey 

 

Teacher Exchange Programs 
Ministries of Education in each Australian State 
and Territory have established formal Teacher 
Exchange programs. Teachers in all subject areas, 
and at all levels of the school system, are eligible 
to apply for exchange, provided they meet the 
necessary service and other requirements of their 
relative Ministries. In Western Australia, the 
major eligibility requirement is a minimum of five 
years' teaching experience. 

While the Ministries arrange the job matches for 
the exchange, any aspects are the responsibility 
of the exchangees. These aspects can include the 
exchange of houses and cars, and, while these 
exchanges are common, they are usually not 
essential in securing the exchange. Negotiations 
between the exchangees are absolutely vital if 
houses, cars, etc. are to be exchanged as these 
are the areas where most of the problems and 
disagreements can occur. 

The places to which an Australian teacher can 
exchange are many and varied, and will differ 
from one State to another. Victoria and Western 
Australia are at either extreme: Victoria 
exchanges a few people to many places; Western 
Australia has many going to a few places. For 
example, from Western Australia a teacher may 
choose to exchange to any of the following 
(language requirements exist for some): United 
Kingdom, Canada (three Provinces only: British 
Columbia, Alberta, Ontario), New Zealand, Japan, 
Germany, and other Australian States and 
Territories; from Victoria (to use 1990 as an 
example), teachers have exchanged to 14 US 
states, four Canadian Provinces, United Kingdom, 
New Zealand, France, Germany, Japan, 
Yugoslavia, Serbia, Croatia, Macedonia, Greece, 
China, Spain, Lesotho, and other Australian States 
and Territories. 

Formal agreements must exist between 
respective Ministries and Governments before a 

location is available for exchange. The process of 
establishing these agreements can take years, 
especially for countries that have regular changes 
of government, such as Italy. Once these 
agreements have been established, teachers in 
each system can apply through their Ministries 
for exchange. Application, however, does not 
mean acceptance. It can take a number of years 
of trying before a suitable match is made, or it 
may only take a single application. Matching 
depends totally on who has applied in each 
system who is prepared to go to another system, 
which has someone willing to relocate to theirs. 
The Ministries only deal with the job matching, 
and while they may offer advice on house/car 
exchanges, they do not usually get involved in 
this area at all. The time lag between applying 
and actually going is a minimum of 12 mouths (in 
Western Australia applications close in October 
for the year following the next—i.e. October 1990 
applicants will be applying for exchange in 1992), 
so planning, especially financial, is essential. 

For information, on Teacher Exchange programs, 
contact the Human Resources Department of 
your Ministry of Education. 

The Formal Job Match 
In October 1984, I applied for a Teacher Exchange 
position, preferably in Canada, through the then 
Education Department of Western Australia. By 
May 1985, the exchange had been negotiated 
and I was to commence duties as a Teacher-
Librarian at East Northumberland Secondary 
School, Brighton, Ontario, on January 6 1986. 

As in most northern hemisphere countries, the 
school year in Ontario began in September and 
ended the following June. First Semester finishes 
around mid-January, after the Christmas break, 
and Second Semester starts in early February. I 
was to take up my position mid-way through the 
Canadian school year, and mid-way through a 
Canadian winter. 
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The match was reasonably accurate in some 
major ways: both schools were of similar size 
(around 1100 students), and students were of a 
similar age (12 to 17 in Western Australia; 13 to 
18 in Ontario). Differences were in the 
composition of the student population: Hampton 
Senior High School in Western Australia was 
lower- to middle-class urban, with a high 
multicultural mix of students; East 
Northumberland Secondary School in Ontario 
was small town rural, with a basically 
WASP/Catholic mix of students. The size of the 
school staffs also differed: in Western Australia, 
Hampton Senior High School had some 80 to 85 
teachers for 1100 students; East Northumberland 
Secondary School had a staff of around 70 for the 
same number of students. 

Whilst the Western Australian school system was 
administered on a State-wide basis, resulting in a 
fair degree of movement from one school to 
another without a loss of seniority or salary, the 
Ontario education system was based on regional 
Boards of Education. Although movement was 
possible between schools within a Board without 
loss of seniority, it was not possible to move from 
one jurisdiction to another without such a loss. 
Teachers, therefore, tended to stay for long 
periods of time within a Board, and often within a 
particular school. It was not uncommon for a 
teacher in Ontario to have spent their entire 
teaching career in the one school. This possibly 
had implications for the receptiveness of these 
teachers to new and changing philosophies, 
teaching methods, and learning theory. 

Educational Philosophy 
The philosophies of both school library systems 
seemed to be similar. We both had similar goals, 
aims, and objectives (i.e. our 'ends' were the 
same). However, our methods in achieving these, 
and our 'positions' on the time-line of 
achievement seemed to differ. 

Both school library systems emphasised the need 
for resource-based, research-oriented teaching 
and learning, with a consequent emphasis on 
process-oriented research work, as versus 
product-oriented. Both believed in the 
importance of, and were taking steps to achieve, 
the ultimate goal of producing independent, 
lifetime learners. 

Where the differences occurred was in the way 
these goals seemed to be being achieved. 

A frequently heard complaint among Teacher-
Librarians in Western Australia was that we had 
no written document from the Ministry of 
Education to support the tacitly agreed-upon 
philosophy (and still don't). While resource-based 
learning is supported in many Ministerial 
publications, including curriculum guides, there is 
no one document which covers the whole 
rationale and how it could best be achieved. The 
degree to which the goals of resource-based 
learning are achieved in thus very dependent 
upon the personal commitment and enthusiasm 
of individual Teacher-Librarians in schools, and 
the effectiveness of their public relations. 

The Ontario system does have such a guiding 
document. It is Partners in Action (1982). In it, the 
resource-based learning philosophy is clearly 
spelt out, as is the relationship between the 
partners in the educational process—the 
Principal, the Teacher-Librarian, and the teachers. 
Their respective roles are also quite clearly 
defined. In addition to this large document, 
recent Ontario Ministry curriculum changes 
specifically stated that each unit of study must 
have an 'independent study' component as part 
of assessment.  

While the philosophy was well supported by firm 
documentation and guidelines, the reality, as I 
perceived it in my one year in Ontario, was 
markedly different. 

The impression I gained was one of very 
textbook-oriented teaching and learning. While 
the situation in other Ontario Boards of 
Education may have been different, my limited 
observations did not lead me to believe so. I 
firmly believe that this has resulted from a 
combination of factors peculiar to the education 
system in Ontario: the Ministry, the Boards, and 
the individual schools and their respective staffs. 

The Ministry, while it issued curriculum 
guidelines and directives, and approved 
textbooks for use, had little direct say in other 
areas of the day-to-day running of schools. The 
Boards had far more say, particularly in the 
allocation of finances and staff—the priorities of 
one Board may therefore differ greatly from the 
priorities of its neighbour. So, some had 
extensive computer systems, others not; some 
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employed support staff, others did not. This 
resulted in certain inequalities within the Ontario 
system. Within the school, the overall allocation 
of the school budget was the responsibility of the 
Principal, as was the allocation of staff, as long as 
the Board's minimum requirements were met. In 
the Board in which I worked, its major financial 
priority for 1986 was textbooks, taking virtually 
one quarter of the total school budget. 

The implementation of the Partners in Action 
document seemed to be slow considering it was 
published and adopted as Ministry policy almost 
4 years prior to my arrival in Canada. I believe 
three main factors were working against 
successful implementation: 

• 'textbook teachers' are not usually inclined to 
be supportive of alternative teaching modes, 
such as resource-based learning 

• recent extensive curriculum changes and 
additions from the Ministry meant that 
classroom teachers 'didn't have time' for the 
'frills' such as resource-based teaching 

• a prevailing attitude among a large number 
of classroom teachers was that Teacher-
Librarians work in school libraries because 
they are 'copping out' of the demanding work 
of the classroom. Unfortunately, the calibre 
of some Teacher-Librarians (in both systems) 
tended to support this attitude. These people 
were therefore not likely to be agents of 
change, but more likely passive receptors 
than active initiators. 

Educational Program 
The formal education program offered by school 
library resource centres can be divided into three 
major areas of emphasis: 

• Literature promotion 
• Research skills: 

• information locating 
• information seeking 
• information retrieval  
• information processing 

• Study skills. 

Both school libraries offered the first two areas, 
though in differing degrees of penetration, and 
most specific skills instruction and almost all 
literature promotion occurred with the 
cooperation of the English Departments in each 

school. Hampton Senior High School's Library 
Resource Centre also had a formal Year 11 Study 
Skills program, although this sort of program was 
not necessarily offered in other Western 
Australian secondary schools. At East 
Northumberland Secondary School, study skills 
was covered in one session in Grade 9 by the 
Student Services (Guidance) Department. 

Staffing 
Having a State-wide system, controlled by the 
Central Office in Perth, resulted in an equitable 
distribution of staff for school libraries in Western 
Australia. 

The Ontario education system with its strong 
Board control was a real mixture. This was as a 
result of both differing priorities and differing 
amounts of money available. Each Board sets the 
education taxes in its area (education is a Local 
Government responsibility in the main), and thus 
some boards were more financially well-off than 
others in less prosperous regions. While teaching 
staff throughout Ontario were paid at very similar 
rates by each Board, the monies remaining were 
used at the discretion of the Board. In particularly 
affluent Boards, school budgets for equipment 
and facilities may have been quite high, or the 
Board may have decided to employ more staff, 
particularly support staff. Thus in the 
Ottawa/Carleton Board, large secondary school 
libraries have at least one Teacher-Librarian, and 
at least one clerical assistant for the library. In 
less affluent Boards, such as that in which I 
worked, 1.3 Teacher- Librarians were all that 
were allocated for a school population of 1100. 
The Board's 'formula' was one Teacher-Librarian 
per 800 students, and pro rata thereafter. 
However, allocation of Teacher-Librarians (and all 
teaching staff) was at the discretion of the 
Principal and so the pro rata allowance in 
particular may not be allocated. No clerical 
assistance was available to me at all. (This 
compares to the Western Australian situation 
where one full-time Teacher-Librarian 'day' is 
allocated per 90 students enrolled: thus 
1.0 Teacher-Librarian per 450 students, giving 
Hampton Senior High School Library Resource 
Centre 2.6 Teacher-Librarians. In addition, 
schools over 1000 students are allocated 
110 hours per fortnight of clerical assistance for 
the Library Resource Centre.) 
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No clerical assistance for a school of 1100 
students obviously had an effect on the way in 
which the Teacher-Librarian functioned at East 
Northumberland Secondary School, and 
therefore on the educational program offered in 
the Library Resource Centre. Anyone who has 
worked in any school library resus centre knows 
that routine clerical duties can take up a large 
proportion of time in maintaining and supporting 
the system in order that it can be effectively 
used. With the Teacher-Librarian having to take 
on these tasks, the educational program tended 
not to be as effective or as extensive as one 
would have hoped. 

Mention must be made of salaries and the 
subsequent effects on the provision, of clerical 
assistance. In comparison to those in Western 
Australia, Ontario teacher salaries were 
exceptionally high. With such high salaries to be 
paid from educational taxes, many Boards had 
little left over for the provision of support staff, in 
the form of clerical assistants to school libraries. 
Western Australia's lower salary structure at least 
allowed for the employment, on far lower wages, 
of clerical assistants. So while our salaries may 
not have been as high, at least we received the 
support to be Teacher-Librarians. 

Budget 
Budget allocations for the library resource centre 
varied from board to board in the Ontario 
system, and also from school to school within a 
Board. This was at the discretion of the Principal. 

At East Northumberland Secondary School the 
Library Resource Centre budget for 1985–1986 
was $6200 and for 1986–1987 was $7500 
(Canadian dollars). This amount was used to 
purchase resources including periodicals and 
stationery. If there had been enough it would 
have been used to purchase AV software and 
hardware and computer software also. Special 
capital grants from the Board were sometimes 
available, and could be used to purchase 
furniture items, and possibly AV and computer 
hardware. There was no facility for requisitions of 
'free' furniture and stationery, as there was in the 
Western Australian system. 

In Western Australia, library resource centre 
budgets are multi-faceted. Each State secondary 
school used to receive a per capita grant from the 
State Government for the purpose of purchasing 

library resources. This amount is now included in 
the School Grant and the Teacher-Librarian must 
fight for the library's slice. In addition, library 
resource centres could requisition stationery 
items each year from Government Stores, and 
these made up part of the school's total 
requisition allowance. A third source of funds was 
the amount allocated by the Principal and/or the 
school's Finance Committee—this obviously 
varied from school to school. Finally, an 
enterprising Teacher-Librarian or Principal may 
be able to get grants from the school's Parents 
and Citizen's Association. All these major sources 
of funds gave Hampton Senior High School's 
Library Resource Centre a working budget of 
$16 000 to $18 000 (Australian dollars) per 
annum over the past few years. 

Resources 
Print dominated at East Northumberland 
Secondary School Resource Centre. The 
overwhelming majority of the collection was 
books: there were a few maps, some 20 or so 
periodical titles (with numerous bound back 
copies), an extensive vertical file collection, and 
one daily newspaper of the three available. AV 
was almost non-existent, and films and videos 
were supplied overnight from the Board. 

While print also dominated the holdings of 
Western Australian secondary school library 
resource centres, previous Education Department 
conditions on the spending of grant monies 
(~40% to be spent on AV resources) meant that 
there were more AV resources available in 
Western Australian schools. Most schools also 
have their own video 'reticulation' systems. 
Otherwise, the types of resources held in both 
schools were similar. 

Resource Usage 
Although I did not keep statistics on resource 
usage in order to be able to make accurate 
observations about what students are reading as 
indicated by their borrowings, it was evident that 
students in both schools have different usage 
patterns. This was likely a reflection of the 
differing degrees of development of the 
resource-based learning concept. 

Students in both schools borrowed a lot of 
fiction; where the differences occurred was in the 
amount of non-fiction borrowed. Students at 
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Hampton Senior High School had been quite 
exposed to resource-based learning and classes 
were in and out of the Library Resource Centre all 
day, specifically for directed research. A large 
amount of non-fiction (about the same as fiction) 
was borrowed. At East Northumberland 
Secondary School however, fiction borrowing far 
exceeded non-fiction borrowing. This was a 
reflection of the small number of classes doing 
resource-based research. 

So what were the students reading? At East 
Northumberland Secondary School fiction was 
separated into two areas—the paperback 
collection, which was basically uncatalogued and 
housed on spinners and racks away from the 
main collection, and the 'formal' fiction collection 
which was catalogued and shelved. At least 95% 
of fiction borrowing was from the paperback 
collection. The hardback fiction which was 
borrowed was, almost without exception, a result 
of English and Canadian Literature required 
course reading. 

The availability of Young Adult literature in 
Canada was not as international as that available 
in Australia. It was predominantly US, with very 
little from the UK and almost nothing that was 
Australian. Roald Dahl is hardly known and 
Asterix was unheard of at East Northumberland 
Secondary School. 

Other than the plethora of US paperback fiction, 
Canadian writers were reasonably well 
represented (which opened up a new world of 
writing for me). However, they tend not to be 
read unless as part of the required reading in a 
Canadian Literature course. Canadian authors 
such as Margaret Atwood, Mordecai Richler, 
Margaret Laurence, Robertson Davies, and 
Steven Leacock tend write for an adult audience 
and were rarely read for pleasure (except by me). 
Probable reasons were that they were both on 
the course Reading Lists and were located with 
the shelved and catalogued fiction. 

As far as reading patterns went, they seemed to 
be universal. The females read the Sweet Dreams 
genre romance novels ad nauseum, whereas the 
males tended to stick with science fiction, 
fantasy, horror, and adventure genres. In non-
fiction reading outside the curriculum areas, 
males tended to read more than females, and 
again in universal categories: war, weapons, 
vehicles, and sports. 

A few final observations: there were no picture 
books in the East Northumberland Secondary 
School collection, nor were there audio cassettes 
of stories. And although there were six student-
use computers in the Library Resource Centre, 
interactive fiction software was not available, 
also owing to budgetary constraints. 

Library Organisation 
The similarities in this area made it very easy to 
exchange positions. Thank heavens for Melvil 
Dewey's universal system! Both systems used 
DDC and AACR2 for cataloguing. Subject 
headings, while similar, varied a little, but not so 
drastically that a little lateral thinking or inversion 
of headings, couldn't solve the problem. 

In both systems, cataloguing was done centrally. 
East Northumberland Secondary School Library 
Resource Centre paid directly for this centralised 
cataloguing from the Board—most of the costs 
involved were in the on-line-searching of the 
UTLAS database. To date (1990), Western 
Australian government schools do not directly 
pay for catalogue products. 

At the time (mid-1980s), book processing in 
Western Australia was also done centrally, 
though now (1990) the schools do their own. At 
East Northumberland Secondary School 
processing was done by the school. 

The catalogue is an area of difference. In Western 
Australian secondary schools, dictionary 
catalogues are the norm. At East Northumberland 
Secondary School, a divided catalogue (author, 
title, subject runs) was used. But the catalogue 
was in transition. Automation was only 
12 months away, and interim records were on 
microfiche. So students had to search both the 
card catalogue and the microfiche to find all 
resources on a subject. 

Acquisition of materials in Ontario was not as 
easy as in Western Australia. It was very difficult 
to get exposure to new materials, except through 
publishers' catalogues and blurbs. Specialist 
library booksellers as we know them in Australia 
didn't seem to exit. But the biggest hassle was 
the form-filling and approval to actually spend 
money: all prospective purchases had to be 
itemised and approved by the Principal and the 
Board before an order could be placed. 
Occasionally, publishers would send out a box of 
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books which they deemed to be suitable for a 
school library (invariably non-fiction). And at least 
one book buying trip to Toronto was organised by 
the Board for all the Teacher-Librarians. 
However, the book supplier was stipulated and 
we bought from the warehouse. To be able to go 
into a bookshop and charge purchases to the 
school's library was almost impossible. In 
Western Australian city schools, most ordering is 
done through a range of school and library 
specialist booksellers, after the books have been 
seen either on a regular visit the bookshop's 
representative makes to the school, or after the 
Teacher-Librarian visits the bookshop. 
Booksellers are also quite willing to supply 'on 
approval'. It is rare to order direct from the 
publisher (except AV) and is actively discouraged 
by the publishers themselves. Always, purchases 
were made within the framework of the Selection 
Policy, and booksellers called by appointment 
only. 

Other Aspects of the Exchange: 
House, Car, etc. 
My exchangee and I exchanged not only jobs, but 
also other aspects of our respective lives. As with 
most other International Teacher Exchangees, we 
agreed to exchange houses, cars, and even our 
cats! 

With these negotiations it was absolutely 
essential to have as much contact with the 
exchangee as possible prior to the exchange in 
order that all details of who pays for what are 
sorted out before problems occur. In our case we 
agreed that normal expenses would be picked up 
by the user, but general problems associated with 
wear and tear and not negligence would be paid 
for by the owner. This worked well, and although 
we discussed possible scenarios which didn't 
happen, at least we both knew where we stood 
and had very few problems through the year. 
Other exchangees, however, were not as 
fortunate, and horror stories abound of 
house/car/sponsor and school problems. 

Sponsors 
On International Teacher Exchange programs it is 
required that a school sponsor and a personal 
sponsor (who may be the same person) are 
nominated. The school sponsor's role is to 

introduce the exchangee to the school and its 
systems, and to be a sympathetic and informative 
ear when difficulties occur. This person is usually 
a friendly colleague of the outgoing exchangee. 

The personal sponsor's role is to ensure that the 
incoming exchangee is settled into the house and 
the community, and to be a 'friend in need' when 
things go wrong, or when decisions need to be 
made about, for example, the use of the outgoing 
exchangee's property where such a decision has 
not already been sorted out or is too minor to 
warrant an expensive international phone call. 
This person is usually a good friend of the 
outgoing exchangee. 

House 
Full and frank discussions about the size, 
condition, and facilities in each other's houses is 
also essential, so that exchangees are not 
expecting the earth and finding an earth floor! It 
is unrealistic to expect the same living conditions 
that you have at home, and half the fun of 
exchanging is living in another house—and 
appreciating what you have back home. In most 
cases, valuables and items of sentimental value 
are stored with friends and relatives and 
arrangements made with the exchangee as to 
what happens if something is broken. Realistic 
indications of house running costs should also be 
given, so that the incoming exchangee is not hit 
with hugely expensive bills which they were not 
expecting. In Canada, the electricity bills, for 
example, are extremely high because of the 
necessity to heat homes adequately in sub-zero 
temperatures. Long-distance telephone calls can 
mount up exorbitantly as well, and you need to 
be financially prepared for this. Don't say you'll 
not call home—sometimes you have to, and 
sometimes it is essential for your mental well-
being to touch base with friends and family, and 
with your own accent! House costs need to be 
negotiated—in my case, we agreed to 'user pays' 
on the everyday running costs, and 'owner pays' 
on the large items (such as the mortgage, rates, 
repairs not due to negligence or fault, etc.) Live 
with the décor—it's only a year in your whole life! 

Car 

For most exchangees, most problems of the 
exchange revolved around the house or the car, 
usually the car. Again, don't expect what you 
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have at home, if you agree to exchange your car 
(and many don't). Sort out possible problems 
before they occur—decide how often you expect 
your car to be serviced, who will pay, where you 
expect it to be driven (do you want your 
exchangee to drive your car through the outback 
on their 6-week trip around Australia?), arrange 
insurance cover for the other driver, decide who 
pays for repairs not due to negligence or fault but 
general wear and tear and age, what will happen 
if an accident occurs etc. Speak to someone who 
has been on exchange and ask them to tell you 
their experiences—human nature is wonderful 
until you smash their car! Be aware that driving 
conditions may be radically different to what you 
are used to, and take care. In Canada, I had to 
negotiate snow and ice when I first arrived, as 
well as driving on the right hand side of the 
road—a recipe for disaster, which fortunately 
didn't occur. 

Cat 
Exchangees are usually advised to farm their pets 
out to sympathetic friends or family (try family—
friends can be lost!) while on exchange. It is too 
much responsibility to leave your pet with your 
exchangee especially when you will both travel 
extensively. However, against all advice, my 
exchangee and I decided to exchange our cats as 
well—and we were both glad we did. As we were 
both single, the company was great, and the cats 
were both adaptable and affectionate (hers more 
than mine!). When we went away, friendly 
neighbours fed them, and if we went on 
extended periods of travel, our respective 
families babysat them in their own homes. We 
had no problems at all, and I wanted to smuggle 
hers back! 

Exchange Clubs 
Exchangees are a strange lot, being strangers in a 
strange land, and exchange clubs exist to offer 
helpful advice on the country in which you are 
now living, and to offer friendly ears from people 
who have themselves exchanged and therefore 
gone through similar experiences. Exchange clubs 
also enable you to keep in touch with others from 
home, and can be a wonderful way of making 
great friends from all parts of the world. They 
also allow you to 'bitch and complain' about the 
house/car/education system with others who 
may be experiencing similar situations, as well as 

being one of the few places you can hear an 
Australian accent again! Most exchange clubs 
organise activities (professional and social—
mostly social!) for the exchangees and these can 
be valuable ways of getting to see other parts of 
the area/country in which you are living. It is well 
worthwhile supporting them and attending their 
functions. Many lasting friendships can ensue. 

Travel 
One of the reasons for exchanging is to live and 
work in another country without the financial and 
emotional costs of actually emigrating. It is also a 
great way to travel, as you are earning money at 
the same time. OK, you have to work too, but 
there are ample opportunities to travel on 
weekends and in vacations. Make the most of 
them. My philosophy was that I was only there 
for 52 weeks—see as much as possible and to hell 
with the expense! If you want to go to another 
country and then stay at home every weekend, 
then you may as well not go. Use the time also to 
experience things you perhaps would never even 
contemplate doing in your own surroundings. For 
example, I did a skydiving course, went to a 
Grand Prix, and even got talked into going to a 
male strip revue! I dined alone in restaurants, and 
met some interesting people because of it; and 
all the time I travelled it never ceased to amaze 
and delight me as to how many beautiful places 
there are to see and how many wonderful people 
to meet. 

Environment 
If you go to a country radically different 
climatically from Australia, it is an experience in 
itself. Add to that a totally different landscape 
and you have the ingredients for an adventure. If 
you have never lived in sub-zero temperatures 
nothing can prepare you for it, but you will be 
surprised as to how warm -5 °C can be! Snow, ice, 
mountains, lakes, cottages in the woods, and just 
the sheer exhilaration of watching the changes of 
season are experiences in themselves, let alone 
the fabulous variety of animals and plants which 
you may never have seen before, except perhaps 
in zoos. Even smelling your first dead skunk is an 
experience! And to hear the calls of the Canadian 
Geese as they migrate over the top of your house 
for a week. Take lots of photos as these are your 
memories for a lifetime. 
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Money 
Last, but definitely not least is the small matter of 
money. Think of a number and double it, twice! 
On International Teacher Exchange you continue 
to be paid your Australian salary. In some 
countries this can be an advantage; in others it is 
a distinct disadvantage as the cost of living may 
be much higher. Add to this the extra costs which 
you would not normally incur at home, such as 
travel (to and from the country, as well as within 
it), photographs, telephone bills, high heating 
bills, mementos and memorabilia of your year 
away ( including those books you bought because 
'they are so cheap compared to Australia'), and 
the cost of postage and freight of getting it all 
back home if it won't fit in the luggage (and it 
won't!). Of course, you may also have extra costs 
associated with buying certain items, such as 
clothes and shoes, because their prices are far 
less than at home, and who can resist a bargain? 
Be aware that you may have to pay tax in the 
country in which you are living, although this may 
be offset by not paying Australian tax. However, 
you do need to budget for this as it is usually to 
be paid in a lump sum and can hurt excessively. 
You will definitely need some savings, preferably 
quite substantial, if you intend to make the most 
of every opportunity. Don't expect to be able to 
do everything and still live on your normal 
salary—it is impossible. Make good use of credit 

cards—if you have someone at home taking care 
of your financial affairs, these are cheaper 
(providing they are paid in full) than doing regular 
international money transfers. Be aware that 
exchange rates will affect your money supply, 
and what started out as a lot can end up being 
very little if the exchange rates vary a lot (as 
happened in 1986). Have a line of credit arranged 
before you go in case of emergencies, or of 
running out! Remember that you will probably 
still have financial commitments at home, such as 
mortgage, superannuation etc. which still need to 
be paid no matter where you are living. 

Conclusion 
My year on exchange was one of the best in my 
life, both professionally and personally. To realise 
that we Teacher-Librarians are not alone in our 
beliefs was enlightening, as was the fact that, 
despite distance and culture, our systems and 
structures, as well as those beliefs, were 
remarkably similar. 

On a personal level, I matured in many ways, not 
least of which from having to totally cope by 
myself in another country/culture away from the 
traditional support networks of family, friends, 
and colleagues, and I learned more about this 
world and the people who live in it, to the point 
where I would gladly do it all again.
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